The issues on the use of authentic assessments have been arising over the time. Various forms of assessment had been employed in the teaching and learning activities. Among of them, authentic assessment has been considered as an appropriate assessment to be used in education since it has various forms of assessment and its purpose is to create a meaningful learning. This assessment can be useful for assessing productive skills in language learning. A model of authentic assessment suitable for assessing writing skill, one of the productive language skills, had been developed by the writers. This article investigates the implementation of the authentic assessment model in classrooms practice. It specifically examines the use of authentic assessment to enhance students' learning and creativity for writing skill. Two English teachers were observed while implementing the authentic assessment model. 124 students were asked to give their perception of the implementation of the authentic assessment model. The result shows that authentic assessment is effective to encourage students' interest and critical thinking in writing. The students were exited in finishing any kind of the assignments. The authentic assessment allows the teachers to evaluate students' skills in writing intensely. It can be concluded that authentic assessment can be used to better facilitate teaching and learning, especially for writing ability.
I. INTRODUCTION
Assessment is central to teaching and learning (Bordoh et al., 2015) . It is a process to gather information about students' learning process. The information is needed to make decisions regarding students' learning abilities, their placement in appropriate levels or groups and their achievement (Kankam, 2015) . Assessment serves as assistance for teachers in deploying the students into certain groups, improving teaching method and providing guidance (Retnawati, Hadi, and Nugraha, 2013) . Through assessment, teachers can determine students' success in learning. Assessment can be a reflection of teachers' success in teaching. Assessment is a crucial thing that should be paid attention in teaching and learning process since it can be a tool or a measurement to see the success of teaching and learning process.
Nowadays, the use of authentic assessment in teaching and learning process becomes popular (Aitken and Pungur, 2005) . Since there is a need for more holistic approaches for evaluating students. Traditional assessment fails to assess an overall ability of students because it focuses on knowledge rather than skill (Zaim & Refnaldi, 2016) . Authentic assessment occurs within the context of an authentic activity with complex challenges and centers on an active learner that produces refined results or products and is associated with multiple learning indicators (Herrington and Herrington, 2006) . This kind of assessment assesses students' performance in the real-life context. Keyser and Howell (2008) state that authentic assessment mirrored real-world tasks rather than a contrived learning experience of the classroom-based worksheet or test. Moreover, Stiggin (1987) , Schurr (2002) , Zaim (2013) , and Gulliker er al (2014) state that authentic assessment is the way of a teacher to evaluate students' knowledge that is realistic and relevant and applicable for them in real-life experience. Authentic assessment is multiple forms of assessment that is consistent with the classroom goals, curriculum, and instruction and reflect students learning process, achievements, motivation, and attitude (O'Malley and Pierce, 1996; Callison, 1998; Olfos and Zulianty, 2007) . Authentic assessment is a process of engaging worthy problems or important questions in which students have to use knowledge to fashion performances effectively and creatively. The authentic assessment evaluates not only the products but also the process involved (Wiggin, 1993; Olfos and Zulantany, 2007; Zaim, 2013) .
Teaching English in junior high school is expected to enable students to reach the level of function in which students are competent at oral and written communication in English to cope with daily needs. Thus, teachers need to improve their assessment system. Koh (2015) argue that in competency-based curriculum and outcome-based learning, building teachers' capacity in implementing authentic assessment is one of the key priorities in in-service teacher education and professional development. Therefore, authentic assessment should be used by teachers in teaching and learning process to achieve the competency needed (Guliker et al., 2014; Zaim and Refnaldi, 2016) .
There are some characteristics of authentic assessment. It (1) requires students to perform, create, produce or do something, (2) uses real world context or simulations, (3) is non-intrusive in that it extended the day do day classroom activity, (4) allows students to be assessed on what they usually do in class every day, (5) uses a task that represent meaningful instructional activities, (6) focuses on process as well as product, (7) taps into higher level thinking and problem solving skill, and (8) provides information about strengths and weakness of students (Brown, 2004) . Thus, authentic assessment can be one solution for assessing learning activities. In addition, Imran (2012) mentions that an authentic assessment is intended for measuring knowledge and skills of the students, assessing students' performance with relevant and contextual tasks and various ways and form of sources. Brown and Abeywickrama (2010) propose six types of authentic assessment that can be used in assessing language skills. They are performance-based assessment, portfolios, journal, conferences and interview, observation, self, and peer-assessment. Brown called them an alternative assessment. Those assessments can be used to assess students' language ability in specific language skills such as reading, writing, speaking and listening. A teacher can select types of authentic assessment based on the need to assess which kind of competency (O'Malley and Pierce, 1996) .
Some researchers have proved the effectiveness of using authentic assessment in teaching and learning process. McCarthy (2013) found that authentic assessment can engage millennial students in the learning process. The finding shows that not only having analytical and evaluation skill, but also self-assessment and self-reflection skills that ensure students graduate as reflective practitioners and equipped for continuing professional development. In other words, authentic assessment encourages students to be ready to live in the real world situation. Then, Nezakatgoo (2011) reveals that students whose work was evaluated by a portfolio had improved in their writing and gained higher scores in the final examination compared with those who were assessed by the traditional evaluation. The finding of this study highlighted the fact that portfolio assessment can be used as an alternative assessment along with traditional assessment on the process of teaching writing skill. Carrion (2012) found that authentic assessment was the type of assessment that enhanced students' performance the most, as it is authentic and mirrors students' real professional contexts.
The studies above proof the increasing of the use of authentic assessment in learning. The writers found some advantages of using authentic assessment. However, there is no study investigating the need for authentic assessment at school. An authentic assessment should be well developed and implemented to better-facilitated the teaching and learning process. This article tried to investigate the implementation of the authentic assessment model and the perception of teachers and students related to the application of the authentic assessment model.
The development of an authentic assessment needs a long process. The process begins with a need analysis by considering the curriculum and school environment. The result of need analysis is used to design a model of authentic assessment and develop a model of authentic assessment that is suitable for the need of the teachers. Then, it is implemented and evaluation to know the effect on the model developed. The writer uses ADDIE model in developing the model of authentic assessment of writing. According to this model, there are five steps in developing a model of instruction: analysis, design, development, implementation, and evaluation. The authentic assessment model that will be implemented should be validated by assessment expert before it is used by the teachers in teaching and learning process.
II. METHOD
The data of this research were collected by observing two English teachers in implementing the authentic assessment model of writing. The two English teachers taught at grade VIII Junior High School. Teacher A taught at class VIII.1 and VIII.2, while teacher B taught at class VIII.3 and VIII.4. These classes are homogenous. The data about the implementation of the authentic assessment model were gathered through observation, and the data about the students' perception were gathered to 124 students through questionnaire. Five types of authentic assessment were implemented by the two teachers; they are writing prompts, project/exhibition, picture description, journal, and process writing. Teachers' and students' perceptions were asked to know their point of view about the authentic assessment model given.
III. FINDING AND DISCUSSION
Five types of authentic assessment for writing skills had been implemented by two English teachers in four classes of grade VIII students of Junior High School. The findings can be shown as follows.
The Implementation of Authentic Assessment Model of Writing Skill
The first assessment that was implemented by the teachers was writing prompts. Before administering the assessment, the teachers gave an explanation about the assessment system. In this assessment, the students were asked to write short message based on the prompts given. There were five prompts provided in the assignment form. 30 minutes were provided for the students to finish the assignment. The students seem interesting since the prompts were short and easy to be understood. They can complete doing the task in the time given.
The second type of assessment was project/exhibition. This assessment needs students' creativity in producing a piece of written work. The students were asked to create some kinds of project related to several language functions such as short message, notice, advertisement, and descriptive. The focus of this assessment was about students' creativity in creating a written product. Teachers asked the students to write an invitation. The results of the students' works reflect their effort in creating an exciting product.
The third assessment was picture description. Several pictures were provided in this assessment. The students were free to choose one of the pictures they want to describe. The students were asked to describe the picture. They have 30 minutes to describe it. The students look very excited about doing this assignment, but some of them could not finish it on the time given.
The fourth assessment was journal. There were two kinds of journal that the students were asked to do. They are daily journal and reading journal. The two teachers chose to implement reading journal assignment. The template had been provided by the teacher. In this assignment, the students were asked to report what book they had read today, how much time they spend to read in that day and several new words they found in their reading. In addition, they were asked to list some evens happened today. The teachers did not focus much on the grammar but the effort of the students to read and write.
The last assessment was process writing. This assessment requires the teachers to assess the process instead of product. Teachers were asked to collect all of the drafts of students' writing and asked to analyze the progress of each draft. There were three steps that have to be completed by the students; pre-writing, writing, and post-writing. Some students seem confuses to think about the topic and title they want to write. However, the template could guide them to write easily. The students' writings were collected by the teachers. Teachers were required to assess the process and progress of students writing instead of the final written product.
After the teachers implemented the four types of authentic assessment, the average scores of the students' works were calculated. The score recapitulation can be seen in the table 1: The table 1 above shows that the highest average score was on writing prompts (80,56), and the lowest score was picture description (74, 44) . The average score for all types of authentic assessment was 77,72. Two types of authentic assessment were still below the average score; they are process writing and picture description. However, students' average score for all assignment was higher than minimum criteria score at this school (73). It can be implied that authentic assessment model that was developed can be used facilitate teaching and learning English, especially for writing skill.
This finding is in line with Ann (2015) who found that authentic assessment provided students for values internalization. Authentic assessment is not only used at secondary school, but it is also highly used in college. Ann (2015) said that the use of authentic assessment could clarify someone's thinking, prepare the students for discussion, and can be used to apply the elements of effective writing. Authentic assessment has advantages for students and teachers. For students, with the authentic assessment, their true abilities can be well measured. For teachers, various forms of authentic assessment are expected to facilitate measuring exact students' language abilities and skills (Taufina, 2009; Zaim & Refnaldi, 2016) .
Teachers' and Students' Perception of the Authentic Assessment Model
Teachers' and students' perceptions about the authentic assessment model were asked. To see their point of view about the authentic assessment model which was done through questionnaire. Seven questions were asked to the students, (1) the level of easiness of the assessment, (2) the interest of the assessment, (3) language use in the assessment, (4) the usefulness of the assessment, (5) the practicality of the assessment, (6) the media used, and (7) the time provided in doing the assessment. The finding can be seen in the table 2. The table 2 shows that the students' perception of the authentic assessment model that had been implemented by the teachers is good. It shows that six points gained high score. They are the easiness (2,9), interest of the assessment (3,4), language use in the assessment (3,4) , the usefulness of the assessment (3,4) , the practicality of the assessment and students' learning interest (3, 5) , and the media used in the assessment (3,3). However, the time provided for the students for finishing the assessment got the lowest score (2,1). It indicates that some students need more time to finish the assignments. These findings show that the authentic assessment model is easy, useful, clear, interesting, and can increase students' interest in writing.
Related to the result of this research, Nurgiyantoro and Suyata (2009) stated school teachers expect the guidebook for implementing authentic assessment to measure language proficiency, easy to follow and contains examples of the assessment. The model of authentic assessment can fulfill this requirement. Moreover, Kankam (2015) stated senior high school teachers need regular training and capacity building workshop on authentic assessment to improve their use of authentic assessment as a tool to enhance teaching and learning. To implement authentic assessment well, we should have a model of authentic assessment suitable with teachers' need and teachers should be well prepared in performing the authentic assessment at school.
IV. CONCLUSION AND RECOMMENDATION
Authentic assessment is adequate to encourage students' interest and critical thinking, especially in writing. This process allows the teachers to evaluate students in writing intensely. In addition, students were exited in finishing any kind of writing assignments that had been developed. Authentic assessment can be used to better facilitate teaching and learning of English, especially for writing.
